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Implementing Organization

In my analysis the implementing organization is the program developers themselves as I am strictly 

evaluating the effectiveness of the program.

Implementers

The research takes a look at both the effectiveness of the program in delivery and learning. The persons

responsible for insuring quality are senior staff members with the program, well versed in the research, 

development of the program and experience in its delivery.

Phast Paces/Empower™

 program senior clinical staff act as

Experienced Mentors

Training of high school teachers 

(8-10 days workshop & coaching, 

mentorship, collaborative learning)

Phast Paces/ Empower™

Reading Intervention Program

Communicating 

with parents and students, 

obtaining support and commitment

Program delivery will involve, 

students participating in class sizes

 of 4-10 completing 60 to 70 hours 

of instruction in decoding and 

comprehension

Identifying target population of students 

who would benefit from this type of 

reading intervention program

Program Implementation
Provide Phast Paces/Empower™

Reading Intervention Program 

to high school students

Students gain greater 

reading skills 

 Teacher’s ability 

to deliver program (training, 

instructional coaching, 

mentorship, 

collaborative learning).

Teach strategies in 

word identification, 

text reading, 

and reading comprehension.



Associate Partners

Partners in this context are the teachers, who will become the ones who deliver the program on a 

greater scale to more and more students in high schools.

Ecological Context

It is important to consider the community that the program is being implemented in. Here, buy-in 

seems particularly important as a parent and student can determine success of a program simply by 

selecting whether or not to participate.

Intervention Protocols

The intervention protocols are the program itself. The following is a summary of the Empower™ 

Reading: High School Program.

The program is delivered by qualified instructors who undergo specified training during an eight to ten 

day workshop followed by mentoring and instructional coaching. The student attends sixty to seventy 

hours of direct instruction and dialogue-based strategy training in class sizes of four to ten individuals. 

The two modules focus on Decoding and Spelling and Comprehension and Vocabulary and are taught 

sequentially using high school curricular materials and appropriate texts. The first addresses 

phonological and orthographic skills, and the second, text knowledge and comprehension strategy 

training. The following is a break down of the skills in each module:

• word Identification (sounding out, rhyming, peeling off, vowel alert and spy)

• comprehension (predicting, activating prior knowledge, clarifying, evaluating-through-

questioning, summarizing)

Along with lessons and the program manual are instructional materials that include

• worksheets and activities for each of the five strategies (various levels)

• reading strategies posters (for quick reference)

Target Population

Target populations would have to be selected through a process that identifies a need of a student who 

requires assistance in this particular type of reading intervention. Documented evidence of assessments,

teacher observation and possibly a psycho-educational assessment.

Change Model

Interventions

The intervention in this change model is the Phast Paces, a.k.a Empower™ program which represents a

set of activities to follow to address the issue of “significant literacy underachievement into the high 

school years, with many students still experiencing difficulty with basic word identification and text 

reading skills” (Lovett et al 2008).



Determinants

Determinants are the focus or plan on how the program is delivered and consider different factors 

including causes of problems. Change here is dependent on the successful training of teachers to utilize

the program, including “[m]etacognitive teacher training, instructional coaching, long-term mentorship,

and collaborative learning.” 

 Also, the delivery of the program as it is specifically set out is important. How it specifically addresses

each area of reading challenges or deficiencies, will have an impact on its overall success. The program

offers a decoding track and two comprehension tracks that work in unison (Lovett et al 2008).

Outcomes

Huey-Tysh (2005) indicates that goals reflect the “desire to fulfill unmet needs”. Outcomes can be both

short and long term. In this change model the focus is to address the lack of proficiency in reading for 

many high school students and represents an analysis of short term outcomes. An impact analysis here 

looks at whether the program is effective in increasing the students’ reading skills. A longer term 

manifestation may look at drop-out rates or that “increased schooling opportunities promote greater 

productivity, higher incomes, economic growth, and considerable health benefits” (Bloom & Canning 

2000 in Lovett et al 2008). 


